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Feature Article: Thinking Along the Same Lines
by Tracy Riley
While the literature and advocates in gifted education espouse the importance of facilitating
opportunities for like-minded ness, what does it mean to be like-minded? Our research team
asked four gifted year 8 students (ages 12-13), their parents, and teachers this very question.
Interestingly, all of the students described like-minded using a derivative of the word "think"
and this was further supported by their parents and teachers. However, there were subtle
differences between sharing common thinking processes (that were different from the norm)
and having similar outcomes of thinking. For these gifted kids, it was more how they think,
than what they think. As Rex 1 told us, "It is someone who thinks not exactly the same, but in a
similar process." Matt described thinking more as a trajectory, with like-minded peers being those who are "similar
and think on the same kind of path as you." Sally described "people ... who have got more or less the same style or
way of thinking."
So how do gifted kids think? Our fourth student, James, would tell you that they all think "the same as me." The
teachers and parents described like-minded thinking as "quirky" and not fitting "the mainstream" - but this was not
seen as disadvantageous. Quite the contrary. The "similar fashion" with which gifted students think, according to the
parents in our study, enables them to accept and understand others, including those with different viewpoints as
well as other gifted students with whom they can relate SOCiallyand intellectually. One of the teachers considered
like-minded students as being on the "same level" and in the "same social group." She explained that the gifted
students' like-minded ness enabled them to get along with each other, "they get on with each other, they understand
what they are talking about, the topics that they talk about, in and out of class." This teacher's view highlights that
like-mindedness is not just a reflection of thinking process, but also the result of thinking - or what is being thought.
Our team was a little surprised by these results, as we had conceptualized like-mindedness as being broader than
thinking, to encompass feeling and learning. Curiosity about just what the notion of like-minded ness means revealed
very little in the literature, though the potential effects of like-minded groupings are well documented. Levine and
Cox (2005) discuss the idea of like-minded students being those who share perspectives and viewpoints. An
alternative view relates more to group identity and connectedness whereby individuals deemed like-minded are
those who "are socially well connected and share interests" (Mondani, Nagar, Shinnigrahi, Gupta, Dey, Goyal &
Nanawati, 2014, p. 908). If thinking is the catalyst for like-mindedness, how do thinking processes and oucomes
relate to the intellectual, social, and emotional connections we might anticipate in like-minded relationships?
Deidre Lovecky conducted a study over 20 years ago exploring some of the characteristic modes of thinking of
exceptionally gifted young people, and these are worth exploring in relation to like-mindedness. The gifted students
we interviewed described a desire for choice, challenge, and control in the ways in which they are grouped for
learning. The students wanted to be able to choose their peer group, control their peer groupings, and have
challenges in their group learning. Lovecky's work explains their thinking, helping us to understand their needs in
relation to peer groupings for learning and socializing.
Hesitancy or inability to respond to simple tasks or questions is the result of
overthinking, using higher levels of analyses. In mixed-ability peer situations this thinking tendency may be
perceived as non-compliant or even unintelligent. Amongst like-minded peers, complexity will likely be a
welcome challenge to be debated and developed. Thinking productively - rather than reproductively - can be
encouraged amongst like-minds.
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1 Pseudonyms have been used for the research participants.
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