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Message from the Superintendent 

 

 

 

It is currently estimated that 30% of all students entering public schools in California speak a language other than 

English.  Fully 40% of our Stateôs public school students live in homes where no English is spoken.  These children 

face the daunting challenge of mastering the Stateôs rigorous curriculum standards, while they learn a new 

language.  In Conejo Valley Unified School District, those percentages are closer to 21% and 20% respectively, but the 

challenges for our students are no less daunting.   The educational literature is replete with studies documenting the 

achievement gap between native English speaking students, and their English learner counterparts.  That gap exists 

for us as well.  If we are going to be a successful school district, we must be successful with our English learners, and 

at rates far higher than we have achieved in the past. 

The good news is that the same literature that documents this achievement gap, also provides numerous examples of 

school districts experiencing great success with their English learners.  Most of these school districts have several 

characteristics in common.  High expectations for English learner success, and a belief that these students can 

master the same standards as native English speakers; educators with the determination and persistence to see the 

challenge through to completion; and, a focused, comprehensive educational plan to provide the additional 

assessments, services and support necessary for student success. 

In Conejo Valley Unified School District, I know our educators, support staff and parents hold high expectations for 

our English learners, and have the will and passion to support their success.  It is my hope and belief that this 

English Learner Master Plan will provide us with the strategies and tools necessary to complete this important 

work.  As educators, we cannot claim to be truly successful, until our English learners are routinely successful.   

Sincerely, 

Jeffrey L. Baarstad, Ph.D. 

Superintendent  
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Executive Summary 

 

Welcome to the Conejo Valley Unified School District English Learner Master Plan. This plan was created during 

the 2013-2014 school year.  On the following pages you will find a plan that addresses how we aim to meet the needs 

of our English Learner (EL) students. This plan serves as an operational guide for the full implementation of 

educational services for English Learners (ELs) TK-12 with an emphasis on best practices and legal compliance.  

ELs represent about ten percent of our districtôs total population. Approximately, 2200 students are enrolled in our 

TK-12 program. At any given time, we have over 44 different languages represented.  

Our commitment to closing the achievement gap for all students drives us to provide our ELs with outstanding ongoing 

support through a cycle of instruction and use of research based best practices, assessments to inform instruction, 

appropriate monitoring, and evaluation of the program effectiveness.  

Together, parents, staff, and community members collaborated and created the following Master Plan to guide the 

development of ELs to their full potential and prepare them to be academically successful. 

The foundation of our English Learner Master Plan is based on the following District goals, state and federal 

guidelines: 

1. Narrow the achievement gap 

2. Improve student learning in English Language Arts/Math 

3. Integrate technology to enhance student learning 

4. Ensure that all ELs become proficient in the English language as rapidly as possible 

5. Assist students in meeting the same rigorous standards for academic achievement that all students are 

expected to meet 

6. Ensure EL students overcome language barriers, have recouped any academic deficits, and can demonstrate 

English language proficiency comparable to the Districtôs average English language speakers 

The Master Plan is organized into sequential chapters. Each chapter represents key topics in regards to ELs. It is 

arranged in this way so that one can see what the process for an EL is from initial enrollment to the program funding. 

We have taken great care to be sure that each detail of the Master Plan aids our ELs in acquiring the knowledge 

needed to succeed.  

To ensure efficacy, annually all District staff will be trained on the use of the EL Master Plan as an operational 

guide. In addition, all District staff is accountable for following the procedures specified in this plan as well as 

ensuring that programs for ELs are optimally effective.  

State and federal laws, District board policies, research, and the input from stakeholders, who worked throughout 

2013-2014 shaped this EL Master Plan to ensure that the very best pedagogy, practice, and procedures will be used in 

the Conejo schools.  

The EL Master Plan in its entirety can be found on the Conejo Valley Unified School District Pupil Services-

English Learner Services Website at: 

 http://www.conejousd.org/instruction/PupilServices/EnglishLearnerServices.aspx  

For support with any aspect of English learner services, please contact: Pupil Services- English Learner Services at 

(805) 497-9511 ext. 295 
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Home Language Survey 

At the time of enrollment, California public schools are required to determine the language(s) spoken in the home by 

each student (California Education Code 52164, et al.). In order to gather this information, all parents/legal guardians 

are required to complete, sign, and date a Home Language Survey* (HLS) for each of their school-aged children.  

*Appendix B 

The HLS is used to determine the primary language of the student and is kept on file for each student in the studentôs 

cumulative folder, EL folder, and District office folder.  The HLS is available in English and Spanish.  

For students who are transferring from another California school district, the first HLS completed by the parent at 

the time of initial enrollment in a California school district will be the one that is valid.  

If any of the first three responses on the HLS indicate a language other than English, the student is assessed with the 

California English Language Development Test (CELDT) within 30 days of the first day of attendance. This 

assessment determines the English language proficiency level of the student.  

 

English Language Proficiency Assessment 

State regulations require that all students whose Home Language Survey indicates a language other than English on 

Questions 1, 2, or 3 be assessed in English language proficiency skills within 30 calendar days of initial enrollment. 

The fourth question indicates the primary language the adults speak in the home. In addition, it provides 

information for the schools to consider when sending home written or oral communications.  

The state-approved instrument used for language assessment is the California English Language Development Test. 

The assessment determines the studentôs English language proficiency level (Beginning/1, Early Intermediate/2, 

Intermediate/3, Early Advanced/4, Advanced/5 or IFEP if the student is Initially Fluent English Proficient). The 

CELDT test is given once for initial identification and once each year thereafter for annual progress monitoring.  

The speaking portion of the CELDT is designed to assess the student's oral language proficiency. For all students, the 

oral portion of the test is administered individually and is scored as the student responds to each item.  The reading 

and writing portions of the test are administered as group tests (for Grades 2-12) and scored after the student completes 

each section of the test. 

All raw scores are then combined to determine the designation and the proficiency level of the student as either an 

English Learner or Fluent English Proficient (FEP). The assessment may only be conducted by District-qualified 

and trained examiners who report to the Districtôs Coordinator of English Learner Services.  

Test results are recorded on the Assessment Information Sheet in the English Learner Folder, the Districtôs Student 

Information System database, as well as on the initial review or annual review form. (Appendix B)  

 

Students Receiving Special Education Services or Covered Under Section 504 Plans 

Students receiving special education services or covered under Section 504 Plans participate in the assessment 
process to the extent described in their Individual Education Plan or 504 plan. Classroom testing variations, 
standardized testing accommodations or modifications, or alternative assessments will be adhered to. Conejo Valley 
Unified School District follows the ñUnderstanding and Using Results of the Individual Resultsò of the CELDT 
regulations ï Section III, which addresses Planning for Students with Disabilities.    
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Parent Notification 

Within 30 days from the time CELDT results are received from the state, parents are notified in writing (and orally, 
if they are unable to understand written communication). These official CELDT scores are sent to parents/guardians 
with an Initial or Annual Review Form. The parents/guardians will be notified with one of the following applicable 
notification letters:  
 

¶ CELDT Initial FEP Parent/Guardian Notification Letter (for students identified as Fluent English 

proficient)* 

¶ CELDT Initial EL Parent/Guardian Notification Letter (for students identified as ELs)* 

¶ CELDT Annual EL Parent /Guardian Notification Letter (for ELs who have not yet reached proficiency in 

English)* 

¶ CELDT Annual Reclassification Consideration Parent/Guardian Notification Letter (for ELs being 

considered for reclassification)*  

 

*Appendix B 

Program Placement 

EL Program Placement for the student is based on whether the student is reasonably fluent in English according to 

the CELDT. To be considered reasonably fluent, a student must have an overall score at the Early Advanced level or 

higher and all domain areas (listening, speaking, reading, and writing) must be at the Intermediate level or higher. 

During initial testing, if the student is reasonably fluent in English by these criteria, the student will be identified 

as an Initial Fluent English Proficient (IFEP) student and placed in the regular mainstream program with no 

further CELDT testing. 

If a student is not reasonably fluent in English according to the established criteria, then placement in a Structured 

English Immersion (SEI) Program is indicated. In SEI, the instruction is in English, when available the studentôs 

primary language will be used to support the childôs learning.  Support services in the SEI program must include 

English Language Development (ELD) instruction. 

In addition, one or more of the following must be included for all ELs: 

 

Å Content instruction using SDAIE techniques 

Å Participation in Benchmark, Strategic, or Intensive interventions 

Å Primary language support 

Å Before, during, and/or after school intervention programs 

Å Other appropriate English language services 

 

Parents of ELs are given an explanation of all placement options with notification on the initial and annual review 

forms. With appropriate documentation, the District will honor the parentsô informed preference to opt their child 

out of the Structured English Immersion Program. To complete this process, parents must submit a written request 

to Pupil Services, English Learner Services Department (contact Pupil Services for specific written request 

instructions). While parents may choose to opt out of a specific instructional program, California Education Code 

does not permit parents to exempt their child from taking the CELDT annually until the time of reclassification.  

Parents may elect to complete a waiver* request for their child to participate in an Alternative Bilingual Program 

explained in detail in Chapter 2. Parents may also elect to have their child be placed in an English Language 

Mainstream (ELM) program through a separate exemption process.  
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              INSTRUCTIONAL PROGRAMS 
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Placement, Waiver Options, and Notification of Programs   
 

For the first 30 calendar days pending initial CELDT testing and results, ELs under 10 years of age shall be 

enrolled in a Structured English Immersion setting.  All ELs will be placed in English language classrooms, unless 

a signed parental exception waiver for Alternative Bilingual Program is submitted, with the exception of students in 

Special Education. For students in Special Education, the Individual Education Program (IEP) team determines 

placement of each Special Education student regardless of language proficiency.  

At initial enrollment and annually, all parents of ELs will be notified in writing of program placement of their 

student regardless of their studentsô English language proficiency. This notification shall accompany the parent 

notification of test results within 30 days of the District receiving official CELDT results.  Program Placement is 

included in an Initial Learning Plan form (ILP) as well as an Annual Review form.* 

*Appendix B 

 
Program Options  
 
Option 1 - Structured English Immersion (SEI) classes: 

SEI is designed to meet the needs of ELs with limited English fluency.  Students participating in this option have 

scored at the Beginning to Intermediate level on the CELDT. Highly-Qualified teachers provide English Language 

Development (ELD) instruction and implement Specifically Designed Academic Instruction in English (SDAIE) 

in all core content areas. Assistance in the studentôs primary language, if available, may be used as support for 

clarification and comprehension. 

Under California Education Code 300-340, English Learners are to be instructed "overwhelmingly" in English. If 

available, primary language support is used for clarification, support and reinforcement. The goal of the SEI 

program is for the English Learners to demonstrate "reasonable fluency" in English while learning grade-level 

content standards in the core curriculum areas.  

 
Program Requirements: 
 

¶ Parents must be notified of the placement of their child in an SEI program and must also be informed of 

the opportunity to sign a Parental Exception Waiver to participate in an Alternative Bilingual Program 

¶ Core instruction in language arts, math, science, and social science is "overwhelmingly" in English through 

EL pedagogy with robust SDAIE strategies. It is recommended that primary language support be provided, 

if available, for equitable access to core content 

¶ All ELs receive daily ELD instruction at each studentôs specific proficiency level with the District-adopted 

curriculum by an appropriately certified teacher 

 
Staffing: 
 

¶ All teachers must be appropriately certified. Appropriate certifications are Cross-cultural Language and 

Academic Development or Bilingual Cross-cultural Language and Academic Development (CLAD/BCLAD) 

 

¶ Teachers delivering primary language instruction in an Alternative Bilingual Program must possess a 

BCLAD or a Bilingual Certificate of Competence (BCC) 
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Materials: 
 

¶ District-adopted ELD materials, Carousel of Ideas (TK to 5), Inside (6-8), and Edge (9-12) are used for ELD 

instruction 

¶ District adopted materials are used for all core subjects 

 

Option 2 - English Language Mainstream Classes: 
 

EL Mainstream Classes are designed to meet the needs of ELs with reasonable fluency in English as measured by a 

score in the Early Advanced or Advanced level of the CELDT results. Highly Qualified teachers provide instruction 

in ELD as well as all of the other content areas.  Instruction is delivered in English only with additional and 

appropriate support provided, as needed, to assist students in meeting the requirements for reclassification.  ELs in 

this program receive ELD instruction from a classroom teacher until the time the students are reclassified as 

English proficient. English is the language of instruction for all subjects. Students may be placed in this program 

based on achievement on the CELDT assessment or by parental request and with appropriate documentation. 

Program Requirements: 
 

¶ Parents must be notified of the placement of their child in an English Language Mainstream English 

Program and must also be informed of the opportunity to sign a Parental Exception Waiver to participate 

in an Alternative Bilingual Program 

¶ Core instruction in language arts, math, science and social science is taught in English using District-

adopted materials and robust SDAIE strategies 

¶ All ELs receive ELD instruction targeting their English language proficiency level using the ELD standards 
in the domains of listening, speaking, reading, and writing 

 
Staffing: 
 

¶ All teachers must be appropriately authorized  (CLAD/BCLAD) 
 
Materials: 
 

¶ District-adopted materials are used for all core subjects 
 
Option 3 ï Alternative Programs: Transitional (Bilingual Education) and Dual Immersion (Bilingual): 
 

Transitional (Bilingual Education) requires an approved Parental Exception Waiver*(appendix B). Highly 

Qualified teachers provide a foundation for learning in the studentôs native language. Students receive daily 

instruction in ELD.  Other content areas are first taught in the studentôs native language.  As students increase their 

proficiency in English, the amount of instruction in English also increases.    

Dual Immersion (Bilingual) requires an approved Parental Exception Waiver. This program integrates English-only 

and EL students for academic instruction that is provided separately in English and the target language. For both 

groups of students, one of the languages is their native language and one is a second language.  English is used at least 

50% of the instructional day using appropriate age and grade level curriculum. In addition to learning English and 

meeting age appropriate academic achievement standards, the goal is for students to become bilingual and biliterate. 

Such a program would generally require a minimum of four to six years of bilingual instruction for participants to 

reach academic proficiency in both languages. Program availability for alternative programs will depend upon the 

number of students submitting waivers.  There must be at least 20 students at the same site and grade level with a 

waiver to offer an alternative program.  Otherwise, students will be allowed to transfer to another public school where 

the requested program is available.   

 



 

мп 

 

To place a child in an alternative program, a parental exception waiver must be signed at the childôs school each year, 

and he/she must meet one of the following criteria: 1) The child already possesses reasonable English language skills 

as measured by state mandated tests of vocabulary comprehension, reading, and writing, in which the child scores at 

or above the state average for his or her grade level or at or above the 5th grade level. 2) The child is age 10 years or 

older, and it is the informed belief of the school principal and educational staff that an alternative course of 

educational study would be better suited to the childôs rapid acquisition of basic English language skills. 3) The child 

already has been placed for a period of no less than 30 calendar days in an English language classroom. It is 

subsequently the informed belief of the school principal and educational staff that the child has such special physical, 

emotional, psychological, or educational needs that an alternative course of educational study would be better suited 

to the childôs overall educational development. The parents shall be fully informed of their right to refuse the waiver.   

English Language Development (ELD) 
 

The 2010, state-adopted ELD Standards established a framework for teachers to follow as they facilitate studentsô 

English language skill development necessary to meet grade-level standards in English language arts and content 

areas. The standards describe what students should know and be able to do at each level of English proficiency. By 

the time students are ready for reclassification, they are expected to meet the same rigorous grade-level standards as 

their average native English-speaking peers.   

English Language Development is a part of each English learnerôs instructional program.  Each program includes a 

portion of the day when the focus of instruction is ELD and is geared toward each student's language proficiency 

level. In Grades TK-5, in order to teach at the proficiency level of each student, teachers may combine or divide 

students into groups within their classrooms or with other teachers.  In Grades 6-12, students may be placed in 

proficiency level ELD classrooms/sections. 

This focused ELD time generally occurs as a daily segment of the language arts block for ELs with a proficiency 

level of 1-3. ELD is taught daily for 30 minutes in Grades TK-5 and generally during a double English language-

arts block period for ELs 1-3 in Grades 6-12.  The curriculum is based on the California English Language 

Development Standards and the following instructional materials:  Carousel of Ideas (TK-5), Inside (6-8), and Edge 

(9-12). These may also be supplemented with additional English Language Development materials/programs.  

In order to determine the studentôs annual progress in English, each English Learner is annually assessed with the 

CELDT. Additional assessments obtained from the ELD curriculum, State tests, teacher benchmarks, District 

assessments and A Developmental English Proficiency Test (ADEPT) can be considered in assessing progress and 

readiness for reclassification. 

Access to Core Content Instruction 
 

All students must have access to grade-level core curriculum. Instructional programs for ELs are designed to 

promote the acquisition of high levels of English language proficiency, as well as to provide access to the core 

curriculum. Depending on the program in which the student is enrolled, this is accomplished through: 

¶ English language development instruction 

¶ SDAIE strategies and instruction 

¶ Primary language support 

¶ Primary language support along with English language development 

 

Academic instruction through English is adjusted to meet the student's level of language proficiency. Teachers use 

specialized strategies that enable students to understand, participate in, and access the core curriculum. Students 

enrolled in any of the program models are expected to master the ELD standards and ultimately meet grade-level 

standards in the core academic subject areas. ELs' progress toward meeting ELD standards and grade-level 

standards is determined by using multiple measures as prescribed by the Districtôs Reclassification Plan.  
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Results on these multiple measures are reported through the Districtôs student information system. When students 

are unable to meet interim expectations in academic content, students shall be referred for academic intervention 

support. The intervention will directly target the identified academic need. Delivery of the intervention shall be 

monitored, documented, and discussed with parents. The effectiveness of the intervention will be based on student 

performance through ongoing assessments. The academic interventions available at each site will vary based on 

available programs and resources. 

 
English Learners in Special Education 
 

IEP teams will ensure that each English Learner receives appropriate services to develop English proficiency and 

equitable access to the full curriculum. Each English Learnerôs IEP shall include linguistically-appropriate goals 

and objectives based on the studentôs level of English proficiency and the ELD standards. Such goals and objectives 

will fully address ELD and core content instruction. Each IEP shall also clearly delineate the person(s) and/or 

programs responsible for providing each instructional service.  
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Monitoring Student Progress 
 

Students are monitored at least annually, based on a set of District-adopted assessments, state-mandated assessments, 

and teacher evaluation. The assessments in use are administered to determine English language proficiency and 

evaluate studentsô academic performance. Assessment results are maintained in electronic form in the district 

student information system, in the student cumulative folder, and EL file.  

District-adopted assessments are given during the year to monitor studentsô progress in English language development 

(listening, speaking, reading, and writing), language arts, and math.  

Curriculum-embedded assessments in language arts are given in English to ELs in the SEI and mainstream classes.   

State-mandated tests are given to all students regardless of their language classification. CELDT and Standards Tests 

in Spanish (STS) are for ELs only. CELDT is given as an annual assessment, whereas the STS is only administered 

to students who have been in the country less than a calendar year.  

Alternative assessments for students on Individualized Education Programs (IEPs) and Section 504 plans may be 

given in place of state tests and CELDT, if specified in their plans. The current state-approved alternative or modified 

assessments are the California Alternative Performance Assessment (CAPA) and California Modified Assessment 

(CMA). The District-approved modified assessments for CELDT are A Developmental English Proficiency Test 

(ADEPT) and Ventura County Comprehensive Alternative Language Proficiency Survey (VCCALPS). 

 
Use of Data for Instructional Planning 
 

Teachers use the curriculum-embedded assessments to analyze student progress on a regular basis, to plan 

differentiated instruction, and to provide classroom interventions as appropriate. CELDT results, supplemented by 

curriculum-embedded assessment results, are used for instructional grouping in ELD at the elementary level and for 

student placement in appropriate ELD courses in secondary schools. Teachers use formative assessments in ELD to 

identify areas of progress and areas of continuing need for individuals and groups of students in order to target 

instruction. Studentsô grades, teacher recommendations, and the results of standardized tests are used in planning 

strategic and intensive interventions, including, but not limited to, assigning them to appropriate instructional 

schedules. Students who meet or exceed grade level benchmarks for growth on these assessments will be encouraged to 

accelerate or move to more advanced groups/classes. 

 

Ongoing monitoring of student progress takes place at two levels: 
 

¶ Grade level and/or department teams regularly meet to examine student data, determine short-term needs, 

and plan instruction accordingly. These meetings may include assignment of ELs to appropriate 

interventions 

¶ At least twice per year, an English Learner Development Team (ELD Team) meets to formally review 
performance of each English Learner. The ELD Team may include the principal or designee, site Bilingual 
Language Assessment and Development Facilitator (Facilitator), the studentôs classroom teacher(s), and other 
personnel as appropriate.   The ELD team meetings may include reclassification decisions as appropriate 
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Reclassification 

California Education Code (EC) Section 313 and the California Code of Regulations (5CCR) Section 11308 require 

that each English learner who 1) has demonstrated English language proficiency comparable to that of the average 

native English speaking peer and 2) can participate effectively in a curriculum designed for pupils of the same age 

whose native language is English be reclassified as Fluent English Proficient (RFEP). Conejo Valley Unified School 

District recognizes the importance and irreversibility of reclassification and has established the following criteria 

and process to fully address this obligation. 

Readiness for reclassification is determined through multiple measures including 1) objective assessment of the 

studentôs English language proficiency (CELDT), 2) core content achievement as measured by state and District 

assessments, and 3) teacher evaluation of the studentôs classroom performance.  

 
Reclassification Criteria 
The State Board of Educationôs Reclassification Guidelines serve as the foundation for Conejo Valley Unified School 

Districtôs reclassification criteria. Minimum scores required for each of the reclassification criteria are: 
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Reclassification Process 

Reclassification is the culmination of the student's participation in the program for English Learners and is 

regularly conducted in the fall and spring; however, the process may be initiated by the classroom teacher, 

administrators, or parents at any time. 

District personnel collect assessment data and disseminate a list of ELs who meet the multiple measures for 

reclassification. The ELD team at each site meets to consider reclassification for their students who have been 

identified by the District. If the site team determines that a student is ready to be reclassified, the studentôs 

teacher(s) must complete both an Annual Review form and the Teacher Observation Benchmark Form*.  

(*Appendix B) 

Consultation with the student's parents will be done by at least one of the following: 1) personal conference, 2) in 

writing, or 3) by telephone.  

A certificated teacher holding a credential authorizing instruction of ELs, Site Administrator, and Bilingual 

Facilitator must review and sign the Annual Review Form.* Copies of the signed documentation must be placed in 

the student's cumulative folder, EL file, and District office file. 

Provisions for Special Education Students 
If a student has an Individualized Education Program (IEP) the following procedures are followed:  
 

¶ The reclassification process used for general education students is also used for students with IEPs who are 

being instructed using the general education curriculum with accommodations and/or modifications 

¶ If a student in this situation fails to meet the reclassification criteria, the IEP team will determine whether 

the studentôs failure to meet the criteria is primarily due to the studentôs disability and not due to lack of 

proficiency in English 

¶ The Facilitator must be consulted and concur with the determination 

¶ Once this determination has been made, the Special Education Teacher/Case Manager fills out, with help 

from the Facilitator, the Worksheet for IEP Team Recommendation for Reclassification of Special 

Education English Learners to Fluent English Proficient (Special Education Reclassification 

Worksheet)*. The worksheet contains explanations and documentation of the studentôs identifying 

information, recent test scores, the disability, and the impact that the disability has on the studentôs English 

language acquisition 

¶ The special education reclassification worksheet is then sent to Pupil Services-EL Services Department for 

official designation 

Monitoring of Reclassified Students 

The No Child Left Behind Act of 2001, Title III, requires that reclassified students be monitored for a period of at 

least 24 months following reclassification. The Assistant Superintendent of Instruction and the English Learner 

Department Administrator supervise the process of monitoring reclassified students.  

School staff will use the State and/or District assessment results, report card grades, and teacher input to monitor the 

progress of Reclassified Fluent English Proficient (RFEP) students for a period of at least 24 months after 

reclassification.  

Student performance shall be reviewed at least twice a year. Those students found to be regressing in their academic 

performance will be referred to receive one or more academic interventions, depending on the specific area(s) of need. 

This monitoring of RFEP students is recorded and filed in each studentôs cumulative folder, EL file, and the District 

office file on the RFEP monitoring form*. 

*Appendix B 
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Highly -Qualified Teachers 
 
Under the management of the Assistant Superintendent of Personnel Services, the Conejo Valley Unified School 

District takes an active role in the staffing of authorized personnel for all English learner programs and makes it a 

priority to hire highly-qualified credentialed teachers.  

¶ Teachers providing instruction in a Mainstream English and Structured English Immersion Program 

shall be authorized to provide appropriate core content and language instruction 

¶ Teachers providing instruction in ELD shall be appropriately authorized to provide appropriate language 

instruction 

Bilingual Support Staff for English Learners 

Each school has a Bilingual Language Development and Assessment Facilitator (Bilingual Facilitator) in charge 

of testing students, organizing student files for progress monitoring, conducting translations and interpretations, 

facilitating parent communication and outreach, and assisting highly-qualified teachers in the classroom.  Most 

school sites also have a Bilingual Paraprofessional who provides direct services to students by assisting highly- 

qualified teachers in the classroom.  

 
Professional Development 
 

The Districtôs Curriculum and Assessment Department and the English Learner Department work jointly to provide 

on-going professional development opportunities for all teachers and staff working with ELs. The goals of these 

trainings are to help educators acquire specific skills needed to work with ELs, to deliver comprehensible core 

content instruction, to meet District curriculum expectations, follow District processes, and provide services for ELs. 

Staff development opportunities include, but are not limited to the following: 

¶ Academic Language Development (ALD) 

¶ ELD Standards 

¶ Specially Designed Academic Instruction in English (SDAIE) Strategies and Techniques 

¶ Differentiated Instruction 

¶ Teaching to Multiple Intelligences 

¶ Guided Language Acquisition Design (GLAD) 

¶ Cooperative Learning Strategies  
 

Staff development opportunities occur throughout the school year. They focus on the District goals and key aspects of 
program design and management, curriculum, instructional strategies, English language and literacy development, 
standards and assessment, and parent education and outreach. These opportunities are provided through on-site 
trainings, District in-services, education conferences, and site staff meetings. 
 
Monitoring of Professional Development and Support 
 

Participant attendance is monitored through sign-in forms. Training attendance is reported to administrators to 

ensure that all participants providing specialized services to ELs are appropriately trained. Sign-in forms are 

collected and filed at the school site or District Office. 
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At CVUSD every family matters. Through family engagement we strive to make every family feel part of our 

academic community. Every EL student is offered the opportunity to acquire the English language as rapidly as 

possible and the support to thrive academically. Research shows that the more families are engaged in their childôs 

education, the more the child will flourish academically and socially.  

We focus on creating a successful parent program by offering a variety of opportunities and events that bring 

families into our schools and helps foster an all-encompassing community of informed learners. Our parent advisory 

committees are just one way that we invite parents to be an educated, active part in their childôs education. 

The following will define the goals of our committees and the Ed. Code and Regulations that we adhere to. 

EL Parent Advisory Committees Goals, Policy, Procedures, and Ed. Code 
 

The goals of the parent advisory committees are to promote positive collaboration between parents, schools, and the 

District. Through such committees, Conejo Valley Unified School District: 

¶ Includes parents and community members in the decision-making, planning, and evaluation of programs 
for ELs 

¶ Develops a working partnership between parents and the schools to provide equal education access for all 
students 

¶ Promotes open communication with parents, community members, and the District 
 
Conejo Valley Unified School District will provide training and materials in the home language of the parent members 

of advisory committees, pursuant to NCLB Title III and EC section 51101.1(b)(3) and as defined by EC section 48985*. 

*Appendix A 

 
English Learner Advisory Committee (ELAC) 
 

Pursuant to California Education Code, sections 35147 (c), 52176 (b), and (c), 62002.5, and 64001 (a), California 

Code of Regulations, Title 5, Section 11308 (b), (c), and (d), 20 United States Code Section 6312 (g)(4) each school 

with 21 or more ELs must establish a school-level advisory committee (ELAC). Parents or guardians of ELs elect 

parent members to the school committee. All parents of ELs will be provided the opportunity to vote for committee 

members. Parents of ELs not employed by the District must constitute a majority of the committee. Each school-

level advisory committee shall elect at least one representative to the District English Learner Advisory Committee 

(DELAC).* 

*Appendix C 

The site committee advises the principal and School Site Council (SSC) on the development of the components of the 

schoolôs Single Plan for Student Achievement, which impacts education services for ELs. Pursuant to the above Ed. 

Code, the ELAC must certify that it has provided guidance to the SSC regarding the Single Plan prior to its formal 

approval. In addition, the ELAC will assist the school in the following: 

¶ The school's needs assessment 

¶ The school's annual language census 

¶ Ways to make parents aware of the importance of regular school attendance 
 
Additional ELAC meetings are recommended to inform parents of ELs on topics such as but not limited to: 
 

¶ CELDT data 

¶ College and career readiness 

¶ Guest speakers to promote academic success and motivation 

¶ How to access technology for student academic information  

¶ Celebration of reclassification and EL progress 

¶ Importance of reading fluency 
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¶ Parenting classes on Internet safety, importance of homework, English language acquisition, parenting 

techniques, etc. 

 

District English Learner Advisory Committee (DELAC) 
 
Pursuant to California Education Code, sections 35147 (c), 52176 (b) and (c), 62002.5, and 64001 (a), California Code 

of Regulations, Title 5, sections 11308 (b) and (d), and 20 United States Code Section 6312 (g)(4) Conejo Valley Unified  

School District, having more than 51 ELs, must establish a District English Learner Advisory Committee (DELAC). 

Parents and/or guardians of ELs who are not employed by the District shall constitute a majority of the committee. 

The percentage of parents of ELs on the DELAC must be at least the same as that of ELs in the District. Each school 

committee shall have the opportunity to elect at least one parent member to the District English Learner Advisory 

Committee. 

 
Responsibilities of DELAC 

Advise the local school board on the following: 

 

¶ District Master Plan for ELs 

¶ District-wide needs assessment 

¶ District goals for EL education 

¶ District plan to meet teacher certification requirements 

¶ Annual language census 

¶ Written parent notification of initial enrollment 

¶ Reclassification process 

¶ District waiver request to the State Board of Education that may affect programs or services for ELs 

 

The District/school administration shall: 

¶ Notify parents/guardians of all ELs of the opportunity to elect ELAC members and/or participate as a 

member 

¶ Establish a functioning ELAC/DELAC 

¶ Plan and provide training in consultation with ELAC/DELAC members 

¶ Publicly announce ELAC/DELAC meetings at least 72 hours in advance with agenda posted 

¶ Provide the ELAC/DELAC with all relevant information, documentation, and training regarding school 

programs and services for ELs, including but not limited to:      

o Draft of the Single Plan for Student Achievement 
o School budgets and planned expenditures which may impact ELs 

o Results of the annual language census 

o Draft and results of an annual school needs assessment 

o Goals and objectives for each program offered at the school for ELs 

o Information on the on-going achievement of program goals and objectives 

o Evaluations of each program offered at the school for ELs (based on school site needs assessment 

data) 
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Each parent committee must:  

¶ Develop and adopt its own agendas   

¶ Develop its governance structure 

¶ Develop and adopt its bylaws 

¶ Determine the manner of its functioning, including the recording of minutes 

¶ Determine its meeting times, dates, and location 

¶ Determine the manner for its provision of advice to the site administration and School Site Council (SSC) or 

local governing board (DELAC) 

¶  Provide feedback to the Site/District administration as to the coordination and provision of training for its 

members 

 
Parent committees (as a whole) do not have the authority or legal entitlement to demand any of the following: 

 

¶ Inclusion in the selection process of new school staff 

¶ Inclusion in the evaluation of existing school staff 

¶ Reviewing school staff credentials 

¶ Monitoring program implementation (classroom observations) 

¶ Changing the administration of programs, school calendar, or assignment of staff 

¶ Changing the content of an SSC-approved Single Plan for Student Achievement 

 
Bilingual Resource Committee (BRC) 
 

¶ The Bilingual Resource Committeeôs main function is to bring District together and community personnel 

that work directly with EL families to share resources 

¶ Anyone working with EL students is welcome to participate 

¶ Meetings are held monthly 

¶ Guest speakers and community service providers are invited to speak to the group at any of the meetings 

¶ Regular reports are given at District English Learner Advisory Committee (DELAC) meetings 
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Base and Supplemental Funds 
 
The District provides base general funds that support highly qualified first instruction for all students. For English 

Learners additional supplemental funds are used to focus on the district goals of increasing language acquisition and 

academic achievement. In addition resources are available to provide each English learner with learning opportunities 

in an appropriate program, including ELD and core curriculum.  

 

The additional District support will include monies that focus on the English Learnerôs language acquisition 

proficiency and academic success equal to an average native English speaker. Each school site receives funds based 

on the number of ELs from the current year. The funds may be spent for supplemental services and materials 

including, but not limited to, the following: 

¶ Staff development for instructing ELs 

¶ Supplementary materials for ELs 

¶ ELAC/DELAC meetings 

¶ Bilingual paraprofessionals (classroom use only) 

¶ Parent education, training, and involvement 

¶ Off-norm teacher salary (to reduce class size or target instruction to proficiency level only) 

 

 

Federal Categorical Funds 
 
Title III Limited English Proficient (LEP)  Student Program funds are federal funds provided for programs and 

services for ELs. Funds must be used for the following supplementary services as part of the language instruction 

program for LEP students and target the Districtôs goals for English Learner achievement: 

¶ ELD instruction 

¶ Enhanced instruction in the core academic subjects 

¶ Research based professional development for teachers and other staff 

In addition, Title III LEP student program funds may be used for: 

¶ Upgrading program objectives and instructional strategies 

¶ Identifying and improving curricula, materials, and assessments 

¶ Providing tutorials for academic and/or vocational education 

¶ Intensifying instruction 

¶ Acquiring or developing of educational technology 

¶ Providing community participation programs, including family literacy and parent outreach 

¶ Program administration, including any indirect costs (limited to 2 percent of subgrant) 

¶ Providing instruction and instructional support services related to English language development and 

academic progress in the core curriculum in a manner that allows ELs to meet grade level and graduation 

requirements 

¶ Providing supplementary staff development opportunities to school staff assigned to ELs 

¶ Other related English Learner program activities 
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Title I Part A is a federal fund provided for supplementary programs and services for identified students (targeted 

assistance) or school-wide programs (SWP). Title I funds are appropriately used to promote the English and academic 

achievement of ELs through instructional support activities, intervention programs, and parent education as 
determined at each school site. 
 
 Categorical funds may be used to supplement general funds as follows: 

 

¶ Assessment of student progress 

o Opportunities for staff to review data 

o ELD, academic areas, primary language assessments 

¶ Staff development to accomplish EL goals 

o Administrators, teachers, facilitators, and paraprofessionals 

o Conference registration, release time 

¶ Primary language support 

o Staff, materials, training 

o Translation/interpretation support 

¶ Supplemental instruction for EL students beyond core curriculum 

o Specialized or targeted interventions 

o Before, afterschool, and summer programs 

o Materials, staff, equipment, software 

o Transportation to participate in supplemental instruction 

¶ Parent involvement 

o Training and advisory committees 

o Staff, supplies, conference registration 

o Childcare support and refreshments for meetings 

o Translation support 

 
Categorical Funds may not be used to supplant general funds in the following ways: 

 

¶ Regular teacher or other regular staff salaries 

¶ Staff materials, furniture, equipment, etc.  

¶ Supplies intended for all students and not specific to EL goals 

¶ Technology hardware and software that is already supplied/available to all students 
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Glossary of Educational Terms  
 

Academic 
Language 

Language used in the teaching and learning of 
academic subject matter. 

El lenguaje utilizado en la enseñanza y el 
aprendizaje de la materia académica en la 
educación formal 

ADA Average Daily Attendance Asistencia diaria promedio 

ADA Americans with Disabilities Act Ley americana de los discapacitados 

ADEPT Alisal Development English Proficiency Test  Prueba Alisal del desarrollo del dominio 
del inglés  

AFDC Aid to Families with Dependent Children Asistencia para las familias con niños 
dependientes 

AMAO Annual Measurable Achievement Objective(s) Objetivos mensurables del rendimiento 
anual  

AP Advanced Placement Colocación avanzada 

API  Academic Performance Index Índice del rendimiento académico  

AYP Annual Yearly Progress Progreso anual 

BCC Bilingual Certificate of Competency Certificado de competencia bilingüe 

BCLAD Bilingual Cross-Cultural Language & 
Academic Development ï Authorizes the 
holder to provide ELD, SDAIE and 
instruction in the primary language 

Desarrollo académico y del lenguaje 
intercultural y bilingüe- Autoriza al 
titular para ofrecer instrucción ELD, 
SDAIE y en el idioma primordial  

BTSA Beginning Teacher Support & 
Assessment ï provides an effective transition 
into the teaching career for first-year and 
second-year teachers in California and 
improves the educational performance of 
pupils through improved training and 
assistance for new teachers 

Apoyo y evaluación de nuevos maestros ï 
ofrece una transición efectiva a la carrera 
de enseñanza a maestros en su primer y 
segundo año en California y, mejora el 
rendimiento de los alumnos por medio de 
capacitación y asistencia a los nuevos 
maestros  

CABE  
 

California Association for Bilingual 
Education 

Asociación de California para educación 
bilingüe 

CAPA California Alternate Performance Assessment Evaluación alterna del rendimiento de 
California  

CAHSEE California High School Exit Exam Examen de California para egresar de la 
preparatoria  

CATESOL California Association of Teachers of English 
to Speakers of Other Languages  

Asociación de California de los maestros 
que enseñan a personas de otros idiomas  

CBEDS California Basic Educational Data System Sistema de datos educativos básicos de 
California  

CDE California Department of Education Secretaría de educación del estado de 
California  

CELDT California English Language Development 
Test 

Examen de desarrollo del idioma inglés 
de California  

CLAD Cross-Cultural Language& Academic 
Development 

Desarrollo intercultural académico y del 
lenguaje  

CONNECT ED Telephone Home Information System Sistema de información telefónica para el 
hogar  

CPM Categorical Program Monitoring Control de programa categórico 

CSR Class Size Reduction Reducción del número de estudiantes por 
clase   

CST/CAT 6 California Standards Test/California 
Achievement Test, Sixth Edition 

Prueba de los estándares de 
California/Prueba de rendimiento de 
California, Sexta edición  

CTAP California Technology Assistance Project Proyecto de tecnología y asistencia de 
California  

CTEL California Teacher of English Learners 
Examination 

Examen de California para los maestros 
de EL 

Cum A studentôs Cumulative Record Expediente acumulativo del estudiante  

CWA Child Welfare and Attendance Asistencia y bienestar infantil 

DAC District Advisory Committee Comité Consejero del Distrito 
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DELAC District English Learner Advisory Committee Comité Consejero del Distrito Escolar 
para los Estudiantes de Inglés 

EC Education Code Código educativo 

EIA/LEP  Economic Impact Aid/Limited English 
Proficient 

Asistencia de impacto 
económico/Aprendiz del inglés 

EL  English Learner Aprendiz del inglés 

ELA  English Language Arts Artes del lenguaje en inglés 

ELAC English Learner Advisory Committee Comité Consejero de Estudiantes de I nglés 

ELAP  English Language Acquisition Program Programa de adquisición del lenguaje 
inglés 

ELD  English Language Development Desarrollo del inglés como segundo 
idioma 

ELM  English Language Mainstream Integración en el lenguaje inglés 

EO English Only student Estudiante con inglés solamente  

ESEA Elementary & Secondary Education Act Ley de educación primaria y secundaria 

ESL English as a Second Language Inglés como segundo idioma 

FEP Fluent English Proficient Que domina el inglés  

GATE Gifted & Talented Education Educación para dotados y talentosos 

GLAD Guided Language Acquisition Design Diseño guiado de adquisición del lenguaje 

HLS Home Language Survey Encuesta de la lengua materna 

IEP  Individualized Education Program Programa educativo individualizado  

IFEP  Initially Fluent English Proficient  Estudiante que domina el inglés 
inicialmente 

IPT Idea Proficiency Test Prueba Idea de dominio  

L1 The language that has been identified as the 
studentôs primary or home language. 

El lenguaje que se ha identificado como 
el idioma primordial del estudiante o el 
idioma del hogar 

L2 The second language student acquires  El segundo idioma que adquiere el 
estudiante  

LEA  Local Educational Agency Agencia educativa local 

LEAP  Local Educational Agency Plan ï a single, 
coordinated and comprehensive plan that 

describes the educational services for all 
students that can be used to guide 
implementation of federal and state funded 
programs. 

Plan de la agencia educativa local ï un 
plan singular coordinado y global que 

describe los servicios educativos para 
todos los estudiantes, el cual puede usarse 
como guía de implementación de los 
programas con fondos federales y estatales 

LEP Limited English Proficient Estudiante que está aprendiendo el inglés 

NABE National Association for Bilingual Education  Asociación nacional para educación 
bilingüe 

NCLB No Child Left Behind Ningún niño rezagado 

Newcomer A student who is a recent immigrant to the 
United States, usually having arrived in the 
prior two years or less 

Un estudiante que es un inmigrante 
recién llegado a los Estado Unidos, por lo 
general después de haber llegado 
anteriormente de dos años o menos 

Parent Connect Secured Internet access for parents to their 
childrenôs school information  

Acceso seguro para los padres a la 
información escolar de sus hijos por 
medio del Internet 

PI  Program Improvement Mejora de programa  

PTA Parent Teacher Association Asociación de padres y maestros  

PFA Parent Family Association Organización de padres y maestros  

Q Secure Web-Based Student Information 
System 

Sistema seguro de información estudiantil 
basada en Web 

R-30 Annual language census report districts make 
to the California Department of Education 

Reporte anual del censo del lenguaje que 
presentan los distritos a la Secretaría de 
Educación del Estado de California  

RFEP Reclassified Fluent English Proficient Estudiante que ha sido reclasificado como 
que domina el inglés  

RSP Resource Specialist Program Programa de especialista de recursos  
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SARB School Attendance Review Board Mesa directiva de revisión de la asistencia 
escolar  

SARC School Accountability Report Reporte escolar de rendición de cuentas  

SAT Scholastic Achievement Test Prueba escolástica del rendimiento  

SDAIE Specially Designed Academic Instruction in 
English 

Instrucción académica en inglés diseñada 
especialmente  

SDC Special Day Class Clase diurna especial  

SEI Structured/Sheltered English Immersion Inmersión estructurada/ contextualizada 
en inglés  

SES Supplemental Educational Services Servicios suplementales de educación  

SIOP Sheltered Instruction Observation Protocol Protocolo de observación de instrucción 
contextualizada 

SIP School Improvement Program Programa de mejora escolar  

SPSA Single Plan for Student Achievement Plan singular para el rendimiento 
estudiantil 

SSC School Site Council Consejo del plantel escolar  

SST Student Study Team Comité para el éxito del estudiante  

STAR Standardized Testing and Reporting Pruebas e informes  estandarizados  

STS  Standards based Tests in Spanish Pruebas en español basadas en los 
estándares  

TBE Transitional Bilingual Education Educación bilingüe de transición  

TESOL Teachers of English to Speakers of Other 
Languages 

Maestros del inglés para personas que 
hablan otros idiomas  

Title I  A federal/NCLB program that provides 
supplementary funds to help improve 
instruction in high poverty schools to ensure 
all students meet state academic standards. 

Un programa federal/ de NCLB que 
ofrece fondos suplementarios para 
mejorar la instrucción en escuelas de 
nivel alto de pobreza para garantizar que 
todos los estudiantes cumplan los 
estándares académicos estatales  

Title III   A federal/NCLB program providing funding 
to improve the education of ELs by assisting 
them in learning English and meeting state 
academic standards. 

Un programa federal/ de NCLB que 
ofrece fondos para mejorar la educación 
de los ELs asistiendo con el aprendizaje 
del inglés y el cumplimiento de los 
estándares académicos 

TPR Total Physical Response Respuesta física total  

TWI  Two Way Immersion Program Programa de doble inmersión 

VCOE Ventura County Office of Education Oficina de educación del condado  
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Legal References 

 
 

 
State and Federal Law 

The complete list of State and Federal regulations or other legal mandates governing the program may not be 

included within this document. Applicable legal citations for this program include, but are not limited to, the 

following: 

Federal Law 

20 USC 1703(f); 42 USC 2000(d); 34 CFR 100.1ï100.13, 300.300, 300.343(d), 300ï346(a), 300.532(a)(c), 300.552; 

Castañeda v. Pickard (5th Cir. 1981) 648 F.2d 989, 1009ï1013; Gómez v. Illinois State Board of Education (7th Cir. 

1987) 811 F.2d 1030, 1041ï1042.Public Law 107ï110: January 8, 2002. §3001ï§3141, Title III, Language Instruction 

for Limited English Proficient and Immigrant Students. 

State Law 

EC 305-306, 310-311, 313, 33051(a)(3), 44253, 44253.1, 44253.2, 44253.3, 44253.10, 48985, 54032, 60810-60811, 62002, 

62002.5; former EC 52161, 52164.1, 52164.6, 52168, 52176; 5 CCR 3942(3), 4304ï4306, 4312, 4320, 11300ï11305; 83 

Ops. Cal. Atty. Gen. (2000) 40. 

Williams Settlement 

Eliezer Williams, et al. v. State of California, et al. (Williams) case was filed as a class action suit in San Francisco 

in 2000. It alleged that public school students were not provided with equal access to instructional materials, safe 

and decent school facilities, and qualified teachers. The settlement, supported by state legislation, requires state and 

county monitoring of materials, school facilities and teachers.  
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